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Spotlight 

This Instructional Sample Practice describes athird-grade, dual-language (Chinese1-English) classroom in 

which 
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Table 1: Road Map of the Instructional Unit for Grade 3 Social Studies: China, a Case Study of a Community in Asia 

All the classroom practices described below can be mirrored in English and in the language other than English. These by no means limit the variety of 
strategies that can support MLs. 

Development of the Unit Suggestions for Classroom Practices Suggestions for Modifications for Teachers of 
MLs 

Launching the unit �x Students talking and reflecting on knowledge about 
China using a KWL chart 3 and a See, Think, 

�x Teachers of MLs can support their students by 
providing pictures to support building 

Developing background Wonder4 
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Read-alouds and shared 
reading6. 

Reading texts on the building of 
the Great Wall of China and 
papermaking in ancient China 

�x Reading aloud by the teacher on the Great Wall of 
China and papermaking 

�x Exposing students to shared reading in order to 
analyze the content and language presented 

�x Asking questions in small groups 

�x Encouraging students to take notes 

�x Teachers of MLs can support their students by 
front-loading vocabulary, providing pictures for 
vocabulary words, analyzing sentence structure, 
and working with students in a guided reading 
group to support comprehension. 

�x Teachers of MLs can use the students’ English 
language proficiency and pair recently arrived 
students with students who are more familiar 
with the strategies being implemented in the 
classroom. 

�x Teachers of MLs should encourage students to 
ask questions in English and, when needed, in 
students’ home languages. 

�x Teachers of MLs can provide question and 
sentence starters to facilitate discussion to help 
students to formulate thinking. 

�x Teachers of MLs can use previewing strategies 
to support students, such as looking at the 
cover page, images. and captions. 

�x Students are encouraged to use web-based 
translation tools to facilitate access to deep 
content. 

6 Shared reading refers to a practice whereby students join in or share the reading of a book or other text while guided and supported by a teacher. The teacher explicitly 
models the skills of proficient readers, including reading with fluency and expression. For MLs, this practice allows students to analyze the language used in the texts. 
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Why would the Chinese want 
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Overall Description of the Classroom Setting 

Ms. Johnson and Ms. Chen work in a side-by-side Chinese-English dual language program. They 
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Launching the Section of the Unit: Case Study of a Community in Asia: China 

As a starting point, the teachers 
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rivers, plateaus, dessert, forests, and grasslands. Students were grouped based on their interests 

and ability to work together. The teachers provided the following questions in order 



Common Core Reading for Information Standard 10: 
Grade 3-By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the 
grades 2- 3 text complexity band independen1ly and proficiently. 
Grade 4- By the end of year, read and comprehend informational texts, including history/social studies, science, and technical texts, in the grades 4- 5 text 
complexity band proficiently, with scaffolding as needed at the high end of the range. 
Grade 5-By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the 
grades 4-5 text complexity band independen1ly and proficiently. 

Building Background Knowledge: Background knowledge (or prior knowledge) is a frame of reference that encompasses the information and concepts 
that the learner brings to the learning task. Background knowledge reflects the learner's prior experiences and both formal and informal learning. It provides 
the foundation for approaching, processing, interpreting, and retaining new learning, and is indispensable to the learner's making sense and understanding how 
the world works. When children are reading nonfiction they need to have some background knowledge in order to understand the text. The more a student 



https://www.weteachnyc.org/resources/resource/passport-social-studies-grade-3-unit-1/
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In ancient times, Chinese people engraved on tortoise shells or bones to help them remember things. It 

took a lot of time and effort. Later, people cut bamboo shoots into slips and wrote on the surfaces, called zhujian. 

Bamboo slips were heavy and bulky, which made them 
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Both teachers gave students a sheet of vocabulary words with picture support. They had the students act 

out the vocabulary words, draw pictures, and use the words in a sentence. 

Semantic Gradients/Shades of Meaning 

Both Ms. Johnson and Ms. Chen adopted the practice of “shades of meaning” in order to build 

students’ vocabulary. This practice supported students in broadening and deepening their understanding 

of related words. Ms. Johnson identified the word fierce. She grouped her students based on 

language proficiency in English (students who required more support with students who had 

more control over English) . For this strategy, Ms. Johnson gave her students associated words as well 

as pictures that could be paired with the target words. After pairing the words with the pictures, the 

students had to orally explain why they had done so. 



HOME LANGUAGE ARTS PROGRESSIONS (ELA/NLA) Grade 3: Reading for Information 4 

Common Cot-e Anchor Standard (RI.4): Interpret words and phrases as they are used in a MAIN ACADEMIC DEMAND 
text, including determining teclmical, connotative and figurative meanings, and analyze how 
specific word choices shape meaning or tone. 

Analy:e the Meaning and Impact o/Woni Choice 
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Analyzing Comparative and Superlative Sentences 

Both teachers compared the ways to show a comparative adjective and a superlative adjective in 

English and Chinese with the students. First, the teachers asked the students to find the words mightier 

and steepest in The Great Wall of China and the characters�š, �$ and�0 in the Chinese text Cai Lun and 

Papermaking�É;Q�[87FP3I>ƒ�Ê . In English, adding the prefix “-er” to the end of an adjective is used for 

comparing, and adding “-est” is used for the superlative. In Chinese, the characters�š and�$ are added 
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Answering the Unit’s Guiding Questions 

During small group time, Ms. Johnson and Ms. Chen conducted guided reading groups in their 

respective classrooms. Students were grouped based on their reading ability in English. The teachers 

worked with MLs on answering the first question: “Why would the Chinese want to build the Great Wall?” 

and the second question: “How was the Great Wall built?” At the end of lesson, students shared their 

thoughts with the whole class. Similarly, during small group time, Ms. Chen held 
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Students were also Sta(o )ve n
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Culminating Project 

Both teachers asked students 

to conduct a culminating project to 

demonstrate their understanding 

about the unit, working in small 

groups based on their interests. Ms. 

Johnson gave a list of suggestions. 

Students could choose from the 

topics and formats presented on 

Table 6 based on their language 

proficiency levels and their interests. 

L IFELONG PRACTICES FOR READERS: 

PERSEVERE, THROUGH CHALLENGING, COMPLEX TEXTS. 

ENRICH PERSONAL LANGUAGE, BACKGROUND KNOWLEDGE AND 
VOCABULARY THROUGH READING AND COMMUNICATING WITH 

OTHERS. 

L IFELONG PRACTICES FOR WRITERS: 

A
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Using Transitional Words in Writing 

Transitional words in both languages were explicitly taught to help students smoothly link their 

ideas. 
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How are they different?” Students were asked to compare and contrast what they have learned about 

China with what they have learned TEACHERS OF MLS CAN SUPPORT THE WRITING PROCESS BY 

PROMOTING THE USE OF BILINGUAL DICTIONARIES, USING WORD about the United States. Students 
BANKS CREATED BY THE CLASS AS WELL AS THE WORD WALL AND 

were asked to do a quick write11 
CLASSROOM CHARTS. STUDENTS CAN DRAW, DRAFT AND REVISE 

with these questions in mind before MAKING USE OF THEIR HOME AND NEW LANGUAGE. PEERS AND 

TEACHERS CAN PROVIDE EXPLICIT FEEDBACK ON HOW TO IMPROVE 
sharing their thoughts with the 

THEIR DRAFTS. SENTENCE STARTERS AND GROUPING STUDENTS BY 

class. The teacher took notes of the THEIR HOME LANGUAGE CAN SUPPORT STUDENTS’ UNDERSTANDING 

OF THE TEXTS.students’ responses. 

As this segment of this instructional unit ended, Ms. Johnson and Ms. Chen reflected on the oral 

language opportunities they provided their students, the metalinguistic exercises they developed, and how 

successful their grouping had been. 

Oral development was woven into all aspects of this instructional unit. Ms. Johnson and Ms. Chen 

increased students’ metalinguistic understanding about English and Chinese by analyzing explicitly the usage 

of both languages. Both teachers provided scaffolds such as vocabulary sheets and sentence starters to 

ensure multiple accesses for English Language Learners and Chinese Language Learners. 

In Ms. Johnson’s class, MLs were invited to use their home language and English as a support while 

discussing ideas and composing drafts. In Ms. Chen’s class, Chinese language learners could use English as 

an alternative tool to express their thoughts in either oral discussion or writing. Learning a new language 

is a dynamic process (Garcia, 2009). The teachers used the BCPP template Standard 10 as the basis to 

engage in rich conversation using either home language or new language in order to broaden their thoughts 

and strengthen their language knowledge. Using a process-driven approach instead of product-driven 

approach encouraged language learners to take risks and to experiment with their writing skills using the 

new language. 

11 A quick write is a short, written response that can take 2 to 8 minutes. The students develop writing fluency as 
well as reflective stance. It is used to informally assess students’ thinking and understanding.  A quick write 
allows students to write fast without self-censoring. 

28 
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language and the other in the home language) can strengthen the understanding of the editing process. Using rubrics 
in the home and/or new language that are appropriate for the grade level and specific background knowledge of the 
student can support the bilingual student in the application of editing rules and conventions. Peer editing efforts 
support the bilingual student i
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�x MLs discuss and practice vocabulary words and �x Strengthen knowledge of language �x Grouping by reading ability 

language structures in guided reading groups. structure by Working with (Guided Reading) 

syntax/sentence structure 

information they collected, and their plans on how to 

�x Students engage in rich discussion about their ideas, 

�x Encouraged the comparative analysis 

construct their project. (small group) of how transitional words work in both 

languages 

(large group) 

�x Students conduct oral presentation of their projects. 

�x Home and/or the new language is used to help 

enhance understanding 
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