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Preface 

Teacher collaboration is not a new concept relative to the timeline of education. Many educators are 

familiar with co-teaching in special education settings, with the purpose of supporting the implementation of 

specially designed instruction for students with disabilities. What is less familiar is teachers collaborating to 

simultaneously provide English Language Learners (ELLs) with access to content while scaffolding to support 

the linguistic demands of the content with research-based English as a New Language (ENL) instructional 

strsuq耆뀆堀<0049>1 Td
[Ef
( )Tj
/C51005A006B0059006A>10.9 <003C005B0049005.03C005900590073>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
3.683 0 Td
<0047004900680051004F005B00490068>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
2.831 0 Td
[<006A>9.8 <0073>]TJ
/T1_0 1 T/T1_0 1 Tf5B0068>10.2 <006A0067006B0045006A00045640 Td
<005D004E>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.059 0 Td
<006A0050067>]TJ
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.386 0 Td
[<0068>11.1 <006A006B00470049005B>8.6 <006A1 1 Tf
-7D.3 <003C>
( )Tj
/C2_1 1 Tf
3.357 0 Td
<0071580 Td
<005D004E>Tj
/ 1 Tf
(_1 1 Tf
3.683 0 Td
<0047004900680239T2
<006A00500049>Tj
/T1_0 1 Tf
( )Tj
/2000A6>Tj
/Tj
/Tj
5045>8.5 <005D005B>8.5 <006A>10.8 <4.6243C005B00470068>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
3.969 0 Td
<[006A0050>Tf
4f
-42.530045>]TJ
/T1584 0 067>20.9 Td
<0068006B00668006B00658Tj
5 22
<006A00500049]TJ
/T1_0 1 Tf
( )Tj
/C2_6 Td
[<007>20.9 Td
<0068006B00668006B00658Tj
51458.6 <006A1 1 TB/C2_1 1 Tf
3.683 0 Td
<0047004900680d
[<779005D0067006A>Tj804700685j
/C2_2 1 0049
[<00]TJ
/T15DTf
2.387 0 Td
[<0051005B0 1 Tf
3.683 0 Td
<004700490068065A00710051006A1 Tf
6.42_1 1 702.4411 Tf
1.589 1 T/T1_0 
/T1j
/C2_1 18 )Tj
/2090006B0059006A>10.9 <003C005B0049005.86 0 Td
<003C06A>]TJ
/T10>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
3.085006A>9.8 <005D>]TJ
/T1[Ef
(
/C2_1 1 Tf
1.079 0 Td
<0068006B00021470051005B00B 1 Tf
( )T )Tj
/C26_1 1 T0049>Tj
/4_0 1 T/T1050>T2
/T1_0 1 T006B0059006A>10.9 <003C005B0049005.1880 Td
<005D004E>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.059 0 Td
<006A00590073>Tj_0 1 _0 1 Tf5B45>8.3 <003C>1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.05959020710051006A0050>Tj
/T1_0 1>Tj
/9_0 1 T/T Tf
( )T>]TJ
/T1_7 0 Td
[<20.9 Td
<0068006B00668006B00658Tj
58443C005B00470068>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
3.969 0 Td
<[006>Tj
/4_0 1 T/T2_1 1 Tf
1.3C2_1 1 Tf
1.584 0 Td
[<0043_1 1 Tf
[<0067>13.5 <004900680049003C0067>15.8 <00450050009F00441_7
<006A00500049]TJ
/T1_0 1 Tf
( )Tj
/C2_6 Td
[<0068>10.2 <006A0067006B0045006A00519.94435B003C0059>]TJ00A6>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
2.387 0 Td
[<45>8.5 <005D005B>8.5 <006A>10.8 <4.6159005100680050>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
3.086 0 Td
<003C0068>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.096 0 Td
<
/T15DTf
050>T4 Td
[<0068>10.2 <006A0067006B0045006A000A50.096 0 Td
<[<09T2
/T1_/C2_1 1 Tf
2.441 Td
[<006 Tf
2.387 0702.442 Td
[<0068>10.2 <006A0067006B0045006A00005158.6 <006A1 1 TB/C2_1 1 Tf
3.683 0 Td
<00470049006801.75 0 Td
<003
/T1j
/C1 1 TB/C>Tj
/T1_0 1 [Ef
( )Tj
>1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.0595981470051005B0702.4411 Tf
1.58]TJ
/T1[5500049[<0068>10.2 <006A0067006B0045006A0000074F005B00490068>Tj
/T1_03_1 1 T1 T>]T4f
-42.53
0504 Td
[80049003C0067>15.8 <00450050009F003.118
<006A00500049]TJ
/T1_0 1 Tf
( )Tj
/C2_6 Td
[<0068>10.2 <006A0067006B0045006A00051958.6 <006A1 1 6 Tf
6f
( )TjTf
( )Tj]TJ
/T1_7 0 Td
[<007>21_0 1 Tf
( )Tj
/C2_1 1 Tf
1.0595986 0 Td
<006A005/C2_1 1 Tf
-37.259 -04E>Tj
/ 1680049003C0067>15.8 <00450050009F00[<730 Td
<005D004E>Tj]TJ
/T/C2_1 1 Tf
1.079 0 Td
<0068006B00029159005100659f
( )Tj
/C2_Tf5B45>8.3 <003C>1_0 1 Tf
( )Tj
/C2_1 1 Tf
1.059-3 187005B003C0059>]TJ0049]TJ
/T1_0 1 Tf
( )Tj
/C2_6 Td
[<0068>10.2 <006A0067006B0045006A00051958.6 <006A>8.3 <068>Tj
/T1_0 1 Tf
( )Tj
/C2_1 1 Tf987
<006A00500Tf
( )TjDTJ0049]TC2_8 



Part One (1): 
7Ps G]Ih "Iq 9]gX /j<jI kjQYQvI <[ 
�[jIOg<jIG �"  ]�0I<EPQ[O !]GIY� 

An Administrator's Guide for Supporting the Implementation of the Co-Teaching Instructional Model within Integrated ENL Settings 

3 



Background: The Origins of Co-teaching in an Integrated ENL Model 

Aligned with New York State Commissioner’s Regulation (CR) Part 154, Integrated ENL classes may be 

taught either “by a teacher dually certified in the content area and ENL, or co-taught by a certified content 

area teacher and a certified ENL teacher” (NYSED, n.d., para. 



The Blueprint 

/sites/default/files/nys-blueprint-for-ell-success.pdf


can pool their collective experiences and instructional approaches within their integrated setting to 

differentiate and scaffold instruction for culturally and linguistically diverse learners (Cordeiro, 2021). 

Another benefit of co-teaching in the integrated ENL classroom is the integrated curricula that supports 

language acquisition while simultaneously teaching new content. Co-teachers collaborate throughout each 

phase of the collaborative instructional cycle to plan, deliver, assess, and reflect on the differentiated 

instruction for all students. In this way, co-teachers support the four domains of literacy 

development––reading, writing, listening, and speaking––by addressing the linguistic demands of the 

academic content. Rather than teaching language through an isolated curriculum, the integrated curriculum is 

designed to ensure ELLs are provided with rigorous instruction and equitable access to the mainstream 

curriculum. As outlined in the NYSED Integrated ENL Co-teaching Topic Briefs (NYSED, n.d.), this integrated 

approach creates meaningful opportunities for English language learners to grapple with academic language 

while exploring the content. 

In addition to the many benefits teachers experience through co-teaching, students in integrated ENL 

settings also reap distinct advantages. Keep� �g�  �j���j�I�<� �h�j�k�@    �Y�<�[�O�I  �h�j�k�•�h 

/bilingual-ed/integrated-english-new-language-enl-resources


instruction (Dove & Honigsfeld, 2018; Friend et al., 1993) and creates opportunities for the imple� 

/sites/default/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
/sites/default/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
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Implementing Co-Taught Integrated ENL 

The collaborative instructional model involves a cycle of components to provide comprehensive 

linguistic and academic support for ELLs. To this point, Dove and Honigsfeld (2018) defined four distinct phases 

of the collaborative co-teaching instructional model: collaborative planning, collaborative instructional 

delivery/co-teaching, collaborative assessment of student learning, and reflection on action and in action. This 

collaborative instructional cycle emphasizes the shared responsibility for student learning and promotes 

teacher parity through every phase of the instruction and assessment process. Each phase supports the 

intentions of the collaborative co-taught model: to minimize      



Partnering 

The district-level implementation of co-taught Integrated ENL programming is a critical component to 

its success (Carnock, 2016). A precursor to that success would be the effective partnering of teachers within 

this program, which, according to Bell and Baecher (2012) is largely influenced by teacher personalities and 

dispositions (see definition on page 24) toward collaboration. For this reason, care and attention must be given 

to the establishment of co-teaching partnerships, as “the process in which co-teachers are paired by 

administrators and teachers is essential to their success because the pairing will affect the interpersonal 

relationship in the partnerships” (Kregel, 2014, p. 3). While the implementation of co-teaching partnerships of�j�P�I�Q�g the 



Structuring events in this way 





/bilingual-ed/integrated-english-new-language-enl-resources
/bilingual-ed/regional-supportrberns
/bilingual-ed/regional-supportrberns


Considerations Based on ELL Enrollment 

When scheduling based on ELL populations, a suggestion is to cluster ENL students into the fewest 

number of classrooms possible. Be mindful, as per Commissioner’s Regulation Part 154-2, there is no 

maximum number of English Language Learners that can be placed in one classroom. However, as it is 

suggested by Honigsfeld & Dove in NYSED Co-Teaching Topic Brief #1, The Blueprint for English Language 

Learner/Multilingual Learner Success and Integrated English as a New Language (2024),  

/bilingual-ed/units-study-tables-english-new-language-enl-and-bilingual-education-programs


/sites/default/files/programs/bilingual-ed/topic-brief-1-final-1-11-22.pdf
/sites/default/files/programs/bilingual-ed/topic-brief-1-final-1-11-22.pdf
/sites/default/files/programs/bilingual-ed/topic-brief-1-final-1-11-22.pdf






School leaders must be strategic in their hiring practices to respond to their current needs as well as to 

build capacity. Having dually certified teachers provide integrated ENL services allows a district to work toward 

ensuring that ELLs are getting integrated services beyond the minimum requirement. As such, school leaders 

should strive to recruit more teachers that can work in both settings, or work with current school staff to 

pursue obtaining an ESOL certification. 

Schools may wish to encourageovide 

/bilingual-ed/clinically-rich-intensive-teacher-institute-cr-iti
/bilingual-ed/regional-supportrberns




(OBEWL). The mission of the RBERNs is to develop and strengthen the skills, knowledge, and competencies of 

educators, parents and local communities, provide technical assistance, professional development and 

resource materials to support academic achievement of ELLs, and support NYSEDs commitment to higher 

standards for all students. 

Preparing New Integrated ENL Co-Teaching Partnerships: 

● introduction to the collaborative instructional cycle: co-planning, co-instruction, co-assessment, 

co-reflection 

● the  ● PQOPIȀ  



● exposure to new instructional supports and best practices in support of ELLs through participation 

in professional organization conferences 

● embedded coaching 
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Key Terms 

Collaborative Instructional Cycle: consists of four interrelated phases: co-planning, co- instruction, 

co-assessment of student learning, and reflection 

Co-taught Integrated ENL: An instructional model involving a partnering of two teachers, combining the 

expertise of Content/General Education, Special Education, and English to speakers of other languages (ESOL) 

teachers, collaborating to support English learners through integrated content and language instruction, and 

increasing opportunities for authentic interaction among English learners and their native English-speaking 

peers (Cordeiro, 2021; Dove & Honigsfeld, 2012). 

Professional Disposition: Demonstrate genuine enthusiasm and optimism; Foster a positive climate for 

learning; Act on the premise that all children can learn; Provide positive, authentic feedback; Focus on 

possibilities rather than obstacles; Respond to challenges; Treat all forms of diversity as learning opportunities. 

Provisioning: What a school provides for its pupils to support their learning and progress in school – the 

teaching, resources, use of the curriculum, support, enrichment activities and resources. 
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Appendix A 

Evaluation Survey 
Collaboration and Co-Teaching for ELLs 

Directions: Use the following 



Parents of ELLs and other community members have had 
formal opportunities to share their ideas and concerns 1 2 3 4 5 
about the education of ELLs 

Teachers have had input in the decision-making process for 
the education of ELLs 

1 2 3 4 5 

School Support for Teacher Collaboration 

All teachers and staff members are perceived as valuable 
members of the school community. 

1 2 3 4 5 

Adequate time is provided for teachers and staff to meet 
and discuss ELLs issues. 

1 2 3 4 



https://www.azed.gov/sites/default/files/2015/12/schoolculturesurvey.pdf?id=5669f9e7aadebe188002bee5


Scoring Guide: Lowest score is 15 and the highest score is 75 

15-30 = Critical and immediate attention necessary. 
31-50 = Modifications and improvements are necessary. 
51-65 = Monitor and continue to make positive adjustments. 
66-75 = Maintain positive momentum. 

An Administrator's Guide for S �int̀ent�  



Appendix C 

Equity Self-Reflection for Schools 
adapted from Equity Self-Reflection for Identified Schools 

The Equity Self-Reflection for Schools is designed to support schools as they consider how their school 

currently supports Culturally Responsive-Sustaining (CR-S) Education principles and allows for the creation of 

an equitable learning environment where all experience dignity, a sense of belonging, and inclusion. 

The following tools are intended to help facilitate a discussion among members of the school community 

about how the school may want to proceed with supporting these principles. 

The NYSED Culturally Responsive-Sustaining Education Framework guided the development of the 

Self-Reflection. The Self-Reflection is organized around four core principles, which correspond with the four (4) 

principles of the NYSED CR-S Framework: 

1. Welcoming and Affirming Environment 

2. High Expectations and Rigorous Instruction 

3. Inclusive Curriculum and Assessment 

4. Ongoing Professional Learning and Support 

Directions 

1. Discuss the Self-Reflection as a team, using examples from the CR-S Framework and NYSED resources. 

Focus on evaluating existing practices and decide which Self-Reflection Category best fits the school's 

current status. 

2. After completing the Self-Reflection, identify opportunities to promote CR-S principles in your school 

district and review NYSED resources for further support. 

Self-Reflection Categories 

Emerging: Demonstrates beginning knowledge and skills with limited use of the defined practice. 

Integrating: Exhibits an understanding and use of knowledge and skills in the practice, and 

performance is growing. 

Sustaining: Sustains an exemplary level of practice. 

ˀְ䀅逃쀆瀀y ���r�P�Q1 

/file/equity-self-reflection-identified-schoolsdocx
/sites/default/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf




Inclusive Curriculum and Assessment elevate historically marginalized voices. It includes opportunities to 

learn about power and privilege in the context of various communities and empowers learners to be agents of 

positive social change. It provides the opportunity to learn about perspectives beyond one’s own scope. It 

works toward dismantling systems of biases and inequities and decentering dominant ideologies in education. 

PRACTICES E I S 

Incorporate curriculum, texts, content, and assignments that activate connections to student 

experiences and identities and provide students with opportunities to discover, research, and 

build deep structural understanding of themes, content, and curriculum covered. 

Integrate current events into daily instruction. 

Encourage students to acknowledge and explore completing assignments in multiple 

languages. 

Use resources written and developed by racially, culturally, and linguistically diverse 

perspectives. 

Include students as co-designers of curriculum. 

Ongoing Professional Learning and Support is rooted in the idea that teaching and learning is an adaptive 

process needing constant re-examination. It allows learners to develop and sharpen a critically conscious lens 

toward instruction, curriculum, assessment, history, culture, and institutions. Learners must be self-directed 

and take on opportunities that directly impact learning outcomes. 

PRACTICES E I S 



Appendix D 

Understanding Your Linguistically Diverse Learners 

Please answer the following questions: 

1. How many English Language Learners (ELLs) are there in your building and district? 

2. Do you know how many Students with Interrupted Formal Education (SIFE), Newcomers, Long-Term 

ELLs, and ELLs with Disabilities are there in your district/building? How many? 

3. What languages are represented in your building, in your district? 

4. Write the names of two of the �     ܀ 



Appendix E 

Sample Co-Planning Templates 
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