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Step 4:  Prepare Draft PLDs 
The classification of the cognitive complexity of the content standards and associated 
skills in terms of the performance levels provided a straightforward framework that 
enabled participants to create initial drafts of the Range and Threshold PLDs. Skills 
from the content standards that are clearly associated with a specific performance 
level provide insight into what constitutes the performance level for all students in that 
level (i.e., Range PLD). Similarly, the skills that span adjacent performance levels 
and are difficult to categorize provide insight into what constitutes the transition 
between levels of performance (i.e., Threshold PLD).   

Upon completion of the subject-specific training, each group of panelists was divided 
into small teams. Each team was assigned several content standards. Participants 
then deconstructed each content standard and identified the different statements 
about students being made in the standard in terms of cognitive complexity. 
Particular aspects of the content standards that were easily classified into a given 
performance level essentially formed the basis of the PLDs. Working in these small 
groups, participants produced drafts of the PLDs. At the conclusion of this activity, 
the draft PLDs were shared across groups for cross-group discussion and revision. 
When teams encountered knowledge and skills that were difficult to classify into a 
particular level of performance, panelists were asked to document such challenges 
as potentially indicative of transitional knowledge and skills that demarcated the 
threshold between performance levels.  

The drafts produced represent the participants’ conceptualization of the range of 
students in each performance level. After the meeting, DRC, working with NYSED, 
reviewed and revised the PLDs for clarity and consistency. The end result of this 
meeting was a set of PLDs that clearly defines the level of knowledge and skill 
necessary for each performance level. 

Results 
Copies of the final PLDs developed at this meeting and revised by DRC and NYSED 
are provided in Appendix A and B for Algebra a Td
[(a)3.84 0 Td
[(n)]Tcn
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Bookmark Standard Setting Meeting  
 

Two committees of New York State educators were convened on June 16–17, 2014, 
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Table 3. Geographic Locations of Panelists for Standard Setting 
 

 Algebra I    English Language Arts 

Big 4 Cities 5 7 

Capital Region 3 1 

Central NY 6 4 

Hudson Valley 3 1 

Long Island 3 4 

North Country 2 3 

NYC 8 5 

Western NY 5 6 
 
 
Table 4. Education Roles of Panelists for Standard Setting 
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Performance Level Descript ions (PLDs) 
PLDs are the foundation of standard setting activities because they provide the 
explanation of how student performance differs from one performance level to the 
next (Perie, 2008). In fact, PLDs are of such influence that in a well-run standard 
setting workshop, they determine the rigor of the performance and thus the 
decisions made about placement of the cut score (Perie, Hess, & Gong, 2008). 
Moreover, PLDs serve multiple purposes in terms of communicating policy, 
facilitating test development, guiding standard setting, and providing score 
interpretation. Three types of PLDs (Egan, Schneider & Ferrara, 2012) are used as 
an organizing framework for developing PLDs for the Regents exams:  

�x Policy PLD statements—Policy statements are designed to capture the 
vision that an agency has for its performance levels. They specify the 
number of levels and the names for each level and summarize the 
expectations of student performance for a testing program, including any 
policy decisions being made at particular levels.  

�x Range PLDs—Range PLDs are designed to describe the full range of 
performance for examinees at a given performance level. In other words, 
Range PLDs describe the aspects of test content or specific items that are 
indicative of a range of students at a specific performance level. Range 
PLDs can be informative in guiding item and test development as a testing 
program evolves. Range PLDs are also critical in that they are used to 
articulate a key component for standard setting, the Threshold PLDs. Note 
that the PLD meeting held in February was designed to produce Range 
PLDs.  

�x Threshold PLDs—Threshold PLDs (also known as Target PLDs) are 
designed to articulate the transition points between the different ranges of 
performance defined by the Range PLDs. Specifically, Threshold PLDs 
describe the knowledge and skills a student at the border between 
performance levels should know and be able to do. Because they articulate 
the specific performance that distinguishes levels of performance, Threshold 
PLDs are typically used in standard setting activities. Range PLDs and 
Threshold PLDs are clearly interdependent, which necessitates that they be 
developed in conjunction with each other.  

Ultimately, PLDs are designed to describe the competencies of each performance 
level in relation to grade-level content standards while concurrently addressing their 
different functions. PLDs play a critical role in the standard setting process.  
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Ordered Item Book let  (OIB) 
Within the Bookmark procedure, participants review the OIB, which is a book of the 
items from the operational test that have been ordered from easiest to hardest. 
Multiple-choice items appear along with their answer choices in the OIB, with each 
item printed on a single page. Constructed-
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categories are provided, and �Gi1
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Table 5. Composition of Ordered Item Book: Algebra I 
 

Part Number of 
Items 

Score 
point 

Range 
Number of 
OIB Pages 

Part 1
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Table 8
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Procedure  
The standard setting was completed on June 16 and 17, 2014. Prior to arriving at 
the meeting, all panelists were provided subject-specific pre-meeting work 
designed to help articulate the knowledge and skills of students at the threshold 
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Following the Commissioner’s remarks, DRC provided an overview of the standard 
setting methodology. The major components of the Bookmark procedure were 
discussed in detail, including the PLDs and the OIB and its associated item map. 
Two procedures to be implemented within the Bookmark context were presented to 
the panelists.  

1. Given the policy decision to hold the percentage of students at Level 3 and 
above as well as Level 2 and above to similar levels as those obtained in the 
previous Regents Examinations (see Figure 1), a policy validation exercise 
would be conducted. In particular, the bookmark locations that maintain 
consistency with the previous percentages would be pre-
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Subject-specific training in the Bookmark standard setting method was 
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Round 2.  Table-level results from round 1 were provided to table leaders. Table-
level results included the bookmark locations (i.e., pages selected by panelists) for 
each panelist and the median bookmark location for each performance level at the 
table. The panelists were asked to think about how similar their ratings were 
relative to the other panelists at their tables. Table leaders facilitated group 
discussion about differences/similarities, using the table level results. Panelists 
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Table 11. Median bookmarked pages, Algebra I, Round 3 
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Figure 2. Percentage of Students in Performance Levels, Algebra I, Round 2. 

 

 
Figure 3. Percentage of Students in Performance Levels, Algebra I, Round 3.  
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Figure 4. Percentage of Students in Performance Levels, English Language Arts, Round 2. 
 

Figure 5. Percentage of Students in Performance Levels, English Language Arts, Round 3
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Evaluations  
An exit survey was completed by each panelist after the policy verification of the Level 2 
and Level 3 cut scores. Panelists answered the survey questions using a scale of 1–4, 
with 1 being “strongly disagree” and 4 being “strongly agree.” The survey questions and 
the results for each question are provided in Appendices F and G for Algebra I and 
English language arts, respectively. 

The intent of this exit survey was to ensure that panelists understood the policy 
directives to place constraints on the overall standard setting process and to get their 
feedback about the recommended cut scores, given the policy directives. Over 95% of 
the panelists moderately or strongly agreed that they understood the policy directives 
and that the projected bookmarks fairly represented the minimal level of achievement 
for students at Level 2 and Level 3.  

An additional exit survey was completed by each panelist after all standard setting 
activities were completed. Panelists answered the survey questions using a scale of  
1–4, with 1 being “strongly disagree” and 4 being “strongly agree.” The survey questions 
and the 
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by standard setting staff. All activities were formally overseen by the Office of State 
Assessment senior management and psychometric staff. 

After careful consideration of the nature of the new examinations, the rigor of the new 
curricula, the transitional and aspirational aspects of the State policy directives, and the 
role of the assessment in student learning throughout high school and beyond, the 
standard setting committees made recommendations on the cut scores to the 
Commissioner of Education. The Commissioner accepted the recommendations of the 
standard setting panelists. The approved cut scores were provided to the NYSED’s 
scaling and equating contractor for implementation within the scale of measurement 
used to report student performance on the New York State Regents Examinations. 

The standard setting process was developed and implemented with great care, and 
best practices in assessment and psychometrics were followed. The policy decisions 
implemented were consistent with sound psychometric research to guarantee an 
effective and efficient standard setting.  
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English��Language��Arts��Performance��Level��Descriptions��

1��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Read closely to determine 
what the text says 
explicitly and 
to make logical inferences 
from it; cite specific 
textual evidence when 
writing or speaking to 
support conclusions 
drawn from the text. 
(CCR R1) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Demonstrate an  



English��Language��Arts��Performance��Level��Descriptions��
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English��Language��Arts��Performance��Level��Descriptions��

3��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Analyze how and why 
individuals, events, and 
ideas develop and interact 
over the course of a text.  
(CCR R3) 
 
 
 
 
 
 
 
 
 
 
 

Provide a detailed and 
nuanced analysis of the 
impact of the author’s 
choices regarding how 
and why elements are 
developed and related 
within a literary text, 
demonstrating a clear 
understanding of the 
relationship between 
form and content. 
 
 
Provide a detailed and 
nuanced analysis of a 
complex set of ideas or 
sequence of events and 
explain how specific 
individuals, ideas, or 
events interact and 
develop over the course 
of an informational text, 
demonstrating a clear 
understanding of the 
subtleties inherent in 
these interactions.  

Provide a thorough 
analysis of the impact of 
the author’s choices 
regarding how and why 
elements are developed 
and related within a 
literary text. 
 
 
 
 
 
 
Provide a thorough 
analysis of a complex 
set of ideas or sequence 
of events and explain 
how specific 
individuals, ideas, or 
events interact and 
develop over the course 
of an informational text. 

Provide an analysis of 
the author’s choices 
regarding how or why 
elements are developed 
and related within a 
literary text. 
 
 
 
 
 
 
 
Provide a limited 
analysis of a complex 
set of ideas or sequence 
of events and explain 
how some individuals, 
ideas, or events interact 
and develop over the 
course of an 
informational text. 

Provide a limited 
analysis of the author’s 
choices regarding how 
or why elements are 
developed within a 
literary text. 
 
 
 
 
 
 
 
Provide a limited 
analysis of a simple set 
of ideas or sequence of 
events and a superficial 
explanation of how 
some individuals, ideas, 
or events interact and 
develop over the course 
of an informational text. 

Provide an insufficient 
or inaccurate analysis of 
the author’s choices 
regarding how or why 
elements are developed 
within a literary text. 
 
 
 
 
 
 
 
Provide an insufficient 
or inaccurate analysis of 
a set of ideas or 
sequence of events and 
an incomplete or 
inaccurate explanation 
of how individuals, 
ideas, or events interact 
and develop over the 
course of an 
informational text. 



English��Language��Arts��Performance��Level��Descriptions��

4��

��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Interpret words and 
phrases as they are used 
in a text, including 
determining technical, 
connotative, and 
figurative meanings, and 
analyze how specific 
word choices shape 
meaning or tone.  
(CCR R4) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Determine with 
precision and detail the 
meaning of words and 
phrases as they are used 
in a literary text, 
including figurative and 
connotative meanings; 
provide a detailed and 
nuanced analysis of the 
impact of specific word 
choices on meaning and 
tone, including words 
with multiple meanings 
or language that is 
particularly fresh, 
engaging, or beautiful. 
 



English��Language��Arts��Performance��Level��Descriptions��

5��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Analyze the structure of 
texts, including how 
specific sentences, 
paragraphs, and larger 
portions of the text (e.g., 
a section, chapter, scene, 
or stanza) relate to each 
other and the whole. 
(CCR R5) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Demonstrate an  
in-depth understanding 
of literary structure by 
providing a detailed and 
nuanced analysis of how 
an author’s choices 
concerning how to 
structure specific parts 
of a literary text (e.g., 
the choice of where to 
begin or end a story, the 
choice to provide a 
comedic or tragic 
resolution) contribute to 
its overall structure and 
meaning as well as its 
aesthetic impact. 
 
Demonstrate an  
in-depth understanding 
of expository and 
 

 Tc 0 e ofth unl5 (6)1.65e to 
 



English��Language��Arts��Performance��Level��Descriptions��
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Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Assess how point of view 
or purpose shapes the 
content and style of a 
text.  
(CCR R6) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Demonstrate an  
in-depth understanding 
of point of view in a 
literary text by 
providing a detailed and 
nuanced analysis of 
point of view, 
distinguishing what is 
directly stated from 
what is really meant 
(e.g., satire, sarcasm, 
irony, or 
understatement). 
 
Demonstrate an  
in-depth understanding 
of point of view in an 
informational or 
argumentative text by 
precisely determining an 
author’s point of view or 
purpose in a text in 
which rhetoric is 
particularly effective, 
providing a detailed and 
nuanced analysis of how 
style and content 
contribute to the power, 
persuasiveness, or 
beauty of the text. 

Demonstrate a thorough 
understanding of point 
of view in a literary text 
by analyzing point of 
view, distinguishing 
what is directly stated 
from what is really 
meant (e.g., satire, 
sarcasm, irony, or 
understatement).  
 
 
Demonstrate a thorough 
understanding of point 
of view in an 
informational or 
argumentative text by 
determining an author’s 
point of view or purpose 
in a text in which the 
rhetoric is particularly 
effective, analyzing how 
style and content 
contribute to the power, 
persuasiveness, or 
beauty of the text.  

Demonstrate an 
understanding of point 
of view in a literary text 
by inconsistently 
distinguishing what is 
directly stated from 
what is really meant 
(e.g., satire, sarcasm, 
irony, or 
understatement).  
 
 
 
 
Demonstrate an 
understanding of point 
of view in an 
informational or 
argumentative text by 
superficially 
determining an author’s 
point of view or purpose 
in a text in which the 
rhetoric is particularly 
effective, inconsistently 
analyzing how style and 
content contribute to the 
power, persuasiveness, 
or beauty of the text.  

Demonstrate a limited 
understanding of point 
of view in a literary text 
by identifying the point 
of view. 
 
 
 
 
 
 
 
 
 
Demonstrate a limited 
understanding of point 
of view in an 
informational or 
argumentative text by 
identifying an author’s 
point of view or purpose 
in a text.  
 

Demonstrate an 
insufficient 
understanding of point 
of view in a literary text 
by inaccurately 
identifying the point of 
view. 
 
 
 
 
 
 
 
Demonstrate an 
insufficient 
understanding of point 
of view in an 
informational or 
argumentative text by 
inaccurately identifying 
an author’s point of 
view or purpose in a 
text. 



English��Language��Arts��Performance��Level��Descriptions��

7��

��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Integrate and evaluate 
content presented in 
diverse formats and 
media, including visually 
and quantitatively, as well 
as in words.  
(CCR R7) 

[NA to literary texts] 
 
Demonstrate an  
in-depth understanding 
of media and formats for 
informational text by 
providing a detailed and 
nuanced integration and 
evaluation of multiple 
sources of information 
presented in different 
media or formats (e.g., 
visually, quantitatively) 
as well as in words in 
order to address a 
question or solve a 
problem.  
sources of information 
presented in different 
presented in different 
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��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
 
Note: The PLDs for R7 are only 
 

valid if the task requires the student to incorporate diverse formats. 

Delineate and evaluate 
the argument and specific 
claims in a text, including 
the validity of the 
reasoning as well as the 
relevance and sufficiency 
of the evidence.  
(CCR R8) 
 
 
 
 
 
 
 

[NA to literary texts] 
 
Demonstrate a detailed 
and nuanced 
understanding of an 
informational text by 
precisely delineating 
and evaluating the 
reasoning in seminal 
U.S. texts, including the 
application of 
constitutional principles 
and use of legal 
reasoning and the 
premises, purposes, and 
arguments in works of 
public advocacy.  

[NA to literary texts] 
 
Demonstrate a thorough 
understanding of an 
informational text by 
delineating and 
evaluating the reasoning 
in seminal U.S. texts, 
including the application 
of constitutional 
principles and use of 
legal reasoning and the 
premises, purposes, and 
arguments in works of 
public advocacy. 

[NA to literary texts] 
 
Demonstrate an 
understanding of an 
informational text by 
delineating and 
unevenly evaluating the 
reasoning in seminal 
U.S. texts, including the 
application of 
constitutional principles 
and use of legal 
reasoning and the 
premises, purposes, and 
arguments in works of 
public advocacy. 
 

[NA to literary texts] 
 
Demonstrate a limited 
understanding of an 
informational text by 
describing the reasoning 
in seminal U.S. texts, 
including the application 
of constitutional 
principles and use of 
legal reasoning and the 
premises, purposes, and 
arguments in works of 
public advocacy. 
 
 

[NA to literary texts] 
 
Demonstrate an 
insufficient 
understanding of an 
informational text by 
inadequately or 
inaccurately describing 
the reasoning in seminal 
U.S. texts, including the 
application of 
constitutional principles 
and use of legal 
reasoning and the 
premises, purposes, and 
arguments in works of 
public advocacy. 



English��Language��Arts��Performance��Level��Descriptions��

9��

��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Analyze how two or more 
texts address similar 
themes or topics in order 
to build knowledge or to 
compare the approaches 
the authors take.  
(CCR R9) 
 
 
 
 
 
 
 
 

[NA to literary texts] 
 
Provide an in-depth and 
nuanced analysis of 
seventeenth-, 
eighteenth-, and 
nineteenth-century 
foundational U.S. 
documents of historical 
and literary significance 
and informational texts 
on topics related to 
diverse and  
non-traditional cultures 
and viewpoints for their 
themes, purposes, and 
rhetorical features. 

[NA to literary texts] 
 
Thoroughly analyze 
seventeenth-, 
eighteenth-, and 
nineteenth-century 
foundational U.S. 
documents of historical 
and literary significance 
and informational texts 
on topics related to 
diverse and  
non-traditional cultures 
and viewpoints for their 
themes, purposes, and 
rhetorical features. 
 

[NA to literary texts] 
 
Analyze 
seventeenth-, 
eighteenth-, and 
nineteenth-century 
foundational U.S. 
documents of historical 
and literary significance 
and  informational texts 
on topics related to 
diverse and  
non-traditional cultures 
and viewpoints by 
making specific 
observations on their 
themes and purposes. 
 

[NA to literary texts] 
 
Provide a limited 
analysis of 
seventeenth-, 
eighteenth-, and 
nineteenth-century 
foundational U.S. 
documents of historical 
and literary significance 
and  informational texts 
on topics related to 
diverse and  
non-traditional cultures 
and viewpoints by 
making general 
observations on their 
themes and purposes. 

[NA to literary texts] 
 
Insufficiently analyze 
seventeenth-, 
eighteenth-, and 
nineteenth-century 
foundational U.S. 
documents of historical 
and literary significance 
and informational texts 
on topics related to 
diverse and  
non-traditional cultures 
and viewpoints by 
making inadequate or 
inaccurate observations 
on their themes and 
purposes. 

Write arguments to 
support claims in an 
analysis of substantive 
topics or texts, using valid 
reasoning and relevant 
and sufficient evidence.  
(CCR W1) 
 
 
 
 
 
 
 
 

Produce precise and 
compelling 
argumentative texts that 
fully support claims in 
an analysis of 
substantive topics or 
texts, using valid 
reasoning and relevant 
and sufficient evidence 
in an engaging way. 
 
 
 
 
 

Produce argumentative 
texts that thoroughly 
support claims in an 
analysis of substantive 
topics or texts, using 
valid reasoning and 
relevant and sufficient 
evidence. 
 
 
 
 
 
 
 

Produce argumentative 
texts that support claims 
in an analysis of 
substantive topics or 
texts, using valid 
reasoning and partially 
relevant and sufficient 
evidence.  
 
 
 
 
 
 
 

Produce argumentative 
texts that minimally 
support claims in an 
analysis of substantive 
topics or texts, using 
general evidence that 
may be somewhat 
irrelevant. 
 
 
 
 
 
 
 

Produce argumentative 
texts that insufficiently 
support claims in an 
analysis of substantive 
topics or text, using 
mostly irrelevant or 
inadequate evidence. 
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English��Language��Arts��Performance��Level��Descriptions��

11��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
(CCR W1 continued) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Use high-level and vivid 
words, phrases, and 
clauses as well as varied 
syntax to link the major 
sections of the text, 
create cohesion, and 
clarify the relationships 
between claim(s) and 
reasons, between 
reasons and evidence, 
and between claim(s) 
and counterclaims. 
 
 
Establish and maintain a 
formal style and 
objective tone while 
demonstrating mastery 
of norms and 
conventions of the 
discipline in which they 
are writing.  
 
Provide an insightful 
concluding statement or 
section that follows 
from and supports the 
argument presented. 

Use words, phrases, and 
clauses as well as varied 
syntax to link the major 
sections of the text, 
create cohesion, and 
clarify the relationships 
between claim(s) and 
reasons, between 
reasons and evidence, 
and between claim(s) 
and counterclaims. 
 
 
 
Establish and maintain a 
formal style and 
objective tone while 
attending to the norms 
and conventions of the 
discipline in which they 
are writing.  
 
 
Provide a concluding 
statement or section that 
follows from and 
supports the argument 
presented. 

Use words, phrases, and 
clauses that attempt to 
establish the 
relationships between 
claim(s) and reasons, 
between reasons and 
evidence, and between 
claim(s) and 
counterclaims.  
 
 
 
 
 
Establish a formal style 
and objective tone while 
partially attending to the 
norms and conventions 
of the discipline in 
which they are writing. 
 
 
 
Provide a concluding 
statement or section that 
follows from the 
argument presented. 
 

Use general words, 
phrases, and clauses to 
state claim(s) and 
counterclaims.  
 
 
 
 
 
 
 
 
 
 
Minimally establish a 
formal style and 
objective tone, using 
some language that is 
inappropriate. 
 
 
 
 
Provide a general 
concluding statement or 
section.  
 

Use insufficient or 
incoherent words, 
phrases, and clauses to 
state claim(s) or 
counterclaims. 
 
 
 
 
 
 
 
 
 
Establish a style that is 
incoherent or mostly 
inappropriate. 
 
 
 
 
 
 
Provide an inadequate or 
incoherent concluding 
statement or section. 
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Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Write informative/ 
explanatory texts to 
examine and convey 
complex ideas and 
information clearly and 
accurately through the 
effective selection, 
organization, and analysis 
of content.  
(CCR W2) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Produce precise and 
insightful informative/ 
explanatory texts that 
fully examine and 
convey complex ideas, 
concepts, and 
information clearly and 
accurately through the 
effective selection, 
organization, and 
analysis of content.  
 
 
Introduce a topic; 
organize complex ideas, 
concepts, and 
information so that each 
new element 
strategically builds on 
that which precedes it to 
create a unified whole. 
 
Strategically develop the 
topic fully and in depth 
by selecting the most 
significant and  relevant 
facts, extended 
definitions, concrete 
details, quotations, or 
other information and 
examples appropriate to 
the audience’s 
knowledge of the topic. 

Produce informative/ 
explanatory texts that 
thoroughly examine and 
convey complex ideas, 
concepts, and 
information clearly and 
accurately through the 
effective selection, 
organization, and 
analysis of content.  
 
 
 
Introduce a topic; 
organize complex ideas, 
concepts, and 
information so that each 
new element builds on 
that which precedes it to 
create a unified whole. 
 
 
Develop the topic 
thoroughly by selecting 
the most significant and 
relevant facts, extended 
definitions, concrete 
details, quotations, or 
other information and 
examples appropriate to 
the audience’s 
knowledge of the topic.  
 

Produce informative/ 
explanatory texts that 
examine complex ideas, 
concepts, and 
information somewhat 
clearly and accurately 
through the selection, 
organization, and 
analysis of content. 
 
 
 
 
Introduce a topic; 
organize ideas, 
concepts, and 
information to create a 
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English��Language��Arts��Performance��Level��Descriptions��

14��

��

Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Produce clear and 
coherent writing in which 
the development, 
organization, and style 
are appropriate to task, 
purpose, and audience. 
(CCR W4) 
 

Produce clear, coherent, 
and sophisticated 
writing in which the 
development, 
organization, and style 
are appropriate to task, 
purpose, and audience. 

Produce clear and 
coherent writing in 
which the development, 
organization, and style 
are appropriate to task, 
purpose, and audience.   
 

Produce coherent 
writing in which the 
development, 
organization, and style 
are appropriate to task, 
purpose, and audience.   
 

Produce writing in 
which the development, 
organization, and style 
are inconsistently 
appropriate to task, 
purpose, and audience. 

Produce unclear, 
incoherent writing in 
which the development, 
organization, and style 
are inappropriate to task, 
purpose, and audience.  
 

Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research.  
(CCR W9) 
 
 
 
 
 
 
 
 
 
 
 
 
(CCR W9 continued) 
 
 
 
 
 
 
 
 
 

Draw evidence from 
literary or informational 
texts to effectively 
support analysis, 
reflection, and research.  
 
 
Demonstrate an  
in-depth understanding 
of the careful and 
purposeful use of 
evidence in writing by 
skillfully and 
purposefully drawing 
evidence from literary or 
informational texts to 
support analysis, 
reflection, and research 
through application of 
the Grade 11 Reading 
Standards. 

Draw evidence from 
literary or informational 
texts to support analysis, 
reflection, and research.  
 
 
 
Demonstrate a thorough 
understanding of the 
careful and purposeful 
use of evidence in 
writing by carefully 
drawing evidence from 
literary or informational 
texts to support analysis, 
reflection, and research 
through application of 
the Grade 11 Reading 
Standards. 

Draw evidence from 
literary or informational 
texts to partially support 
analysis, reflection, and 
research.  
 
 
Demonstrate a general 
or basic understanding 
of the use of evidence in 
writing by drawing 
evidence from literary or 
informational texts to 
support analysis, 
reflection, and research 
through application of 
the Grade 11 Reading 
Standards. 

Draw evidence from 
literary or informational 
texts to minimally 
support analysis, 
reflection, and research.  
 
 
Demonstrate a limited or 
minimal understanding 
of the use of evidence in 
writing by inconsistently 
drawing evidence from 
literary or informational 
texts to support analysis, 
reflection, and research 
through application of 
the Grade 11 Reading 
Standards. 

Draw evidence from 
literary or informational 
texts to insufficiently 
support analysis, 
reflection, and research.  
 
 
Demonstrate an 
insufficient 
understanding of the use 
of evidence in writing 
by inadequately or 
inaccurately drawing 
evidence from literary or 
informational texts to 
support analysis, 
reflection, and research 
through application of 
the Grade 11 Reading 
Standards. 
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Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Demonstrate command of 
the conventions of 
standard English 
grammar and usage when 
writing or speaking.  
(CCR L1) 
 

Demonstrate a 
sophisticated, skillful 
command of the 
conventions of standard 
English grammar and 
usage to produce writing 
with essentially no 
errors.  

Demonstrate a solid 
command of the 
conventions of standard 
English grammar and 
usage to produce writing 
with few errors. 

Demonstrate a 
command of the 
conventions of standard 
English grammar and 
usage to produce writing 
with occasional errors 
that do not significantly 
hinder comprehension.  

Demonstrate an 
emerging command of 
the conventions of 
standard English 
grammar and usage to 
produce writing with 
some errors that may 
hinder comprehension.  

Demonstrate a lack of 
command of the 
conventions of standard 
English grammar and 
usage to produce writing 
with many errors that 
hinder comprehension. 

Demonstrate command of 
the conventions of 
standard English 
capitalization, 
punctuation, and spelling 
when writing.  
(CCR L2) 
 
 
 
 

Demonstrate a 
sophisticated, skillful 
command of the 
conventions of standard 
English capitalization, 
punctuation, and 
spelling to produce 
writing with essentially 
no errors. 

Demonstrate a solid 
command of the 
conventions of standard 
English capitalization, 
punctuation, and 
spelling to produce 
writing with few errors.  
 

Demonstrate a 
command of the 
conventions of standard 
English capitalization, 
punctuation, and 
spelling to produce 
writing with occasional 
errors that do not 
significantly hinder 
comprehension. 

Demonstrate an 
emerging command of 
the conventions of 
standard English 
capitalization, 
punctuation, and 
spelling to produce 
writing with some errors 
that may hinder 
comprehension. 

Demonstrate a lack of 
command of the 
conventions of standard 
English capitalization, 
punctuation, and 
spelling to produce 
writing with many errors 
that hinder 
comprehension. 

Apply knowledge of 
language to understand 
how language functions 
in different contexts, to 
make effective choices 
for meaning or style, and 
to comprehend more fully 
when reading or listening.  
(CCR L3)  
 

Exhibit a sophisticated 
and precise use of 
language and its 
conventions when 
reading and writing.  
 

Exhibit a consistent and 
effective use of 
language and its 
conventions when 
reading and writing.  
 

Exhibit a competent and 
coherent use of language 
and its conventions 
when reading and 
writing.  
 

Exhibit an inconsistent, 
limited, or imprecise use 
of language and its 
conventions when 
reading and writing.  
 

Exhibit an insufficient 
or incoherent use of 
language and its 
conventions when 
reading and writing. 
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Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Determine or clarify the 
meaning of unknown and 
multiple-meaning words 
and phrases by using 
context clues, analyzing 
meaningful word parts, 
and consulting general 
and specialized reference 
materials, as appropriate.  
(CCR L4) 

Consistently determine 
or clarify the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
11 reading and content.  
 
 
 
 

Mostly determine or 
clarify the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
11 reading and content.  
 
 
 
 
 

Unevenly determine or 
clarify the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
11 reading and content.  
 
 
 
 
 

Minimally determine or 
clarify the meaning of 
unknown and multiple-
meaning words and 
phrases based on grade 
11 reading and content.  
 
 
 
 

Incorrectly define the 
meaning of unknown 
and multiple-meaning 
words and phrases based 
on grade 11 reading and 
content. 

Demonstrate an 
understanding of 
figurative language, word 
relationships, and nuances 
in word meanings.  
(CCR L5) 
 
 
 
 

Demonstrate an  
in-depth understanding 
of figurative language, 
word relationships, and 
nuances in word 
meaning by: 
 
consistently interpreting 
figures of speech in 
context and thoughtfully 
analyzing their role in 
the text;  
 
and/or 
 
precisely analyzing 
nuances in the meaning 
of words with similar 
connotations. 

Demonstrate 
understanding of 
figurative language, 
word relationships, and 
nuances in word 
meanings by:  
 
 
mostly interpreting 
figures of speech in 
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Anchor Standard NYS Level 5 NYS Level 4 NYS Level 3 NYS Level 2 NYS Level 1 
Acquire and use 
accurately a range of 
general academic and 
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Appendix ��C:��Performance��Level��Description ��Homework ��
  



��

We��look��forward��to��you��joining��us��for��the��Regents��Examination��in��Algebra��I��(Common��Core)��Standard��
Setting��Meeting��on��June��16��and��17.����The��purpose��of��the��standard��setting��meeting��is��to��recommend��cut��
scores��for��the��Algebra��I��(Common��Core)��Regents��Examination.����Prior��to��the��meeting,��please��review��the��
attached��documents,��as��well��as��complete��the��tasks��requested��below.������We��will��be��relying��on��
performance��level��descriptions��to��guide��our��process��during��the��meeting.����It��is��essential��that��you��are��
familiar��with��the��following��two��documents:��

1. Performance��Level��Policy��Statements—The��policy��statements��have��been��written��by��NYSED��and��
capture��the��policy��vision��for��each��of��the��five��Regents��Examination��performance��levels.��The��policy��
statements��summarize��expectations��of��student��performance��for��the��Regents��Examination��
program��as��well��as��the��associated��policy��decisions��that��the��statements��support.��

2. Performance��Level��Descriptions��(PLDs)—The��PLDs��were��developed��by��a��committee��of��New��York��
educators.����They��are��designed��to��describe��the��full��range��of��knowledge��and��skills��expected��of��
examinees��at��a��given��performance��level��at��each��domain.��PLDs��are��used��throughout��an��
assessment��program��to��support��a��variety��of��item��and��test��development��activities.����������

The��policy��statements��and��PLDs��play��a��critical��role��in��the��standard��setting��process��in��that��they��are��used��
to��articulate��the��threshold��PLDs��which��focus��on��the��transition��points��between��the��different��ranges��of��
performance��defined��by��the��PLDs.��Specifically,��the��threshold��PLDs��describe��the��knowledge��and��skills��a��
student��at��the��border��between��performance��levels��should��know��and��be��able��to��do��across��all��domains.������
An��important��step��in��the��standard��setting��process��on��June��16��and��17��will��include��developing��the��
threshold��PLDs.��

Pre�rMeeting��Tasks����

1) Review��the��PLDS��for��Level��3��



��

comparing��and��contrasting��them.������Think��about��the��transition��between��Level��4��and��Level��5��at��the��
threshold.����In��particular,��think��about��the��student��who��is��“just��barely”��at��level��5��(exceeds��
Common��Core��expectations)��and��ask��yourself��the��following��questions:��
��

�x What��key��features��as��described��in��the��PLD��document��differentiate��Level��4��and��Level��5��
students?������

�x What��knowledge��and��skills��should��a��just��barely��Level��5��student��(exceeds��Common��Core��
expectations)��have��that��distinguishes��them��from��students��in��Level��4��(meets��Common��Core��
expectations,��first��required��for��Regents��Diploma��purposes��with��the��Class��of��2022)?��

Please��prepare��three��to��five��statements��that��describe��the��student��who��“exceeds��Common��Core��
expectations”��at��the��threshold��between��Level��4��and��Level��5.����These��statements��should��describe��
the��knowledge��and��skills��that��distinguish��a��Level��5��student��from��a��Level��4��student.����

Bring��your��brief��statements��for��both��thresholds��to��the��standard��setting��meeting.����We��will��spend��time��
discussing��the��transition��between��Levels��3��and��4��and��Levels��4��and��5,��as��well��as��articulating��the��transition��
between��the��other��performance��levels.������There��is��a��reason��for��looking��at��these��two��thresholds��that��will��
become��clear��at��the��beginning��of��the��standard��setting��meeting,��but��you��are��welcome��to��also��prepare��
statements��for��the��thresholds��between��Levels��1��and��2��and��Levels��2��and��3,��as��we��will��also��be��developing��
the��threshold��PLDs��at��these��transitions. 

��

� � � �



��

HOMEWORK��

Please��prepare��three��to��five��brief��knowledge��and��skills��statements��that��distinguish��one��level��from��
another.��Remember��to��focus��on��the��knowledge��and��skills��that��students��who��are��at��the��threshold��
between��levels��should��have.����Think��of��what��students��who��are��just��barely��in��a��given��level��should��be��able��
to��do.����The��statements��should��be��brief.������For��example,��

Students��just��entering��Level��4��should��be��able��to:����

�x Simplify,��expand,��and��evaluate��numerical��expressions��and��identify��their��
equivalent��representations. 

��
Please��bring��your��completed��homework��to��the��standard��setting��meeting.��We��will��be��collecting��all��
panelists’��statements��at��the��start��of��the��meeting��to��be��combined��and��distributed��later��in��the��process.��

LEVEL��3/4��THRESHOLD�� LEVEL��4/5��THRESHOLD��
�� ��
Please��prepare��three��to��five��brief��statements��that�� Please��prepare��three��to��five��brief��statements��that��
describe��the��student��who��“meets��Common��Core�� describe��the��student��who��“exceeds��Common��Core��
expectations,��first��required��for��Regents��Diploma�� forstudent � � � �





��

comparing��and��contrasting��them.������Think��about��the��transition��between��Level��4��and��Level��5��at��the��
threshold.����In��particular,��think��about��the��student��who��is��“just��barely”��at��level��5��(exceeds��
Common��Core��expectations)��and��ask��yourself��the��following��questions:��
��

�x What��key��features��as��described��in��the��PLD��document��differentiate��Level��4��and��Level��5��
students?������

�x What��knowledge��and��skills��should��a��just��barely��Level��5��student��(exceeds��Common��Core��
expectations)��have��that��distinguishes��them��from��students��in��Level��4��(meets��Common��Core��
expectations,��first��required��for��Regents��Diploma��purposes��with��the��Class��of��2022)?��

Please��prepare��three��to��five��statements��that��describe��the��student��who��“exceeds��Common��Core��
expectations”��at��the��threshold��between��Level��4��and��Level��5.����These��statements��should��describe��
the��knowledge��and��skills��that��distinguish��a��Level��5��student��from��a��Level��4��student.����

Bring��your��brief��statements��for��both��thresholds��to��the��standard��setting��meeting.����We��will��spend��time��
discussing��the��transition��between��Levels��3��and��4��and��Levels��4��and��5,��as��well��as��articulating��the��transition��
between��the��5, ������
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Appendix ��D:��Agenda��for ��Standard ��Setting��
  





 

Tuesday, June 17, 2014 

 
8:00 am – 8:30 am 

 
Breakfast 
 

8:30 am – 10:00am Discussion of Round 1 Results 
 

The goal of this session is to discuss and gain perspective of table 
peers regarding round 1 bookmark placements.  A consensus does not 
need to be reached. 
 

10:00 am – 10:15 am Break  
 

10:15 am – 11:30 am Level 4 and Level 5 Bookmarking - Round 2 
 

During round 2, you will individually determine the bookmark 
placement for the thresholds based on the threshold PLDs and your 
professional expertise.  These bookmark placements will be translated 
to cut scores for the exam. 
 

11:30 am – 12:30 pm Lunch 
 

12:30 pm – 2:00 pm Discussion of Round 2 Results 
 

The goal of this session is to discuss and gain perspective of all 
subject peers regarding round 2 bookmark placements.  The room 
facilitator will share overall recommended bookmark cut scores as 
well as impact data based on the cut scores.   

 
2:00 pm – 3:30 pm Level 4 and Level 5 Bookmarking - Round 3 

 
During round 3, you will individually determine the bookmark 
placement for the thresholds based on the threshold PLDs and your 
professional expertise.  These bookmark placements will be translated 
to cut scores for the exam. 
 

3:30 pm – 4:00 pm Break 
 

4:00 pm – 4:30 pm Discussion of Round 3 Results 
 

Final impact results based on the recommended cut scores will be 
shared and reactions to the bookmark process and impact results will 
be discussed. 
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Appendix ��E:��Training ��Slides��
  



9/9/2014

1

EngageNY.org

New York State Regents Examination in Algebra I 
(Common Core) Standard Setting

Albany, New York
June 16-17, 2014

Today’s Agenda

• Introductions
• Take the Test
• Lunch
• Review PLDs and Create Threshold Student 

Descriptions
• Break
• Training
• Level 3 and Level 2 Review
• Level 4 and Level 5 Bookmarking - Round 1

EngageNY.org 2

Introductions

• What is your name?
• Where are you from?
• How long have you been teaching or involved 

in education?

EngageNY.org 3

Take the Test

• Please take the following items on the test:
�€ MC - 1, 2, 8, 9, 13, 15, 16, 18, 20, 21
�€ CR - 27, 28, 29, 31, 33, 36, 37

• Please review remaining items if you have time
• When done, please sign your test book in  
• Report back  to this room after lunch at 12:45

EngageNY.org 4



9/9/2014

2

LUNCH

EngageNY.org 5

Threshold Student Descriptions

• For each threshold:
�€ Review performance level descriptions
�€ Generate knowledge and skill statements
�€ Develop summary of knowledge and skill 

statements

�€ In the following sequence
• Level 3/4 threshold

• Level 4/5 threshold
• Level 2/3 threshold

• Level 1/2 threshold

EngageNY.org 6

Review the PLDs

• Performance Level Descriptions:
�€ Describe the knowledge and skills expected of 

students at each of the five performance levels
�€ Describe the range





9/9/2014

4

Break

• Return to this room at 3pm





9/9/2014

6

Item Separation Chart

EngageNY.org 21

Bookmark Form

EngageNY.org 22

MJulia

Placing a Bookmark

• Go through OIB page by page
• Judge whether threshold 

students should be able to get it 
correct or score that CR point    
or higher

�€ Use 2/3rds as criterion

EngageNY.org 23

Ordered Item 
Booklet

Front Cover

More1

2

3

4

5

6

L e s sP l a c i n g  a  B o o k m a r k •Key Task:� € C o n t i n u e  u n t i l  y o u  r e a c h  a  p o i n t  
w h e r e  t h e  t h r e s h o l d  s t u d e n t  
w o u l d  c o n s i s t e n t l y  n o t  a n s w e r      
t h e  i t e m  c o r r e c t l y  a t  l e a s t             
2 / 3 r d s  o f  t h e  t i m e •Key Points� € Do not focus on a single                    

item� €
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Placing a Bookmark

• Place Bookmark:
�€ Your bookmark will be 

between 2 pages  
�€ Place a post-it on the 

last item where you 



9/9/2014

8

Remember

• Do not consider the page number as a proxy for 
number of items answered correctly (raw score).

EngageNY.org 29

Practice Exercise
• Review the five sample Algebra items
• Using the threshold descriptions that we 



9/9/2014

9

Practice Exercise: Sample Results

EngageNY.org 33

• After round 1:
�€
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10

EngageNY.org 37

Level 1       Level 2         Level 3             Level 4           Level 5

Level 2 
Cut 

Score

Level 5 
Cut 

Score

Level 3 
Cut 

Score

Level 4 
Cut 

Score

Reflects Current 
Diploma Cut Scores

Reflects New 
Expectations

• We provide the location of the bookmarks in 
the OIB that are consistent with this policy

• We provide a narrow range of items where the 
bookmarks can be moved that maintain the 
policy

EngageNY.org 38

Level 1       Level 2         Level 3             Level 4           Level 5

Level 2 
Cut 

Score

Level 5 
Cut 

Score
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• Your task for these thresholds is to
�€ Review each item in sequence and ask yourself 

whether a student at a given threshold would get an 
item right most of the time (2/3rds)

�€ Identify where in the OIB the answer to that question 
transitions from Yes to No

�€ Multiple rounds with feedback after each round
EngageNY.org 41

Level 1       Level 2         Level 3             Level 4           Level 5

Level 2 
Cut 

Score

Level 5 
Cut 

Score
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Break

• Meet back here at 10:15

EngageNY.org 53

Start Round 2

• Ask yourself:  
�€ MC Items:  Should a just barely Le vel 4 student be able to get this 

right 2/3 of the time?

�€ CR Items:  Should a just barely Le vel 4 student be able to get at 
least this score point 2/3 of the time?

• Remember:
�€ Threshold Student Descriptions

�€ Following order:
• Level 3/ Level 4

• Level 4/ Level 5

�€ Individual task

EngageNY.org 54

Discuss Round 2 Results

• Table leader will lead table-level discussions 
for each threshold:

�€ Did the distribution of bookmark pages change?
�€ How did you determine your bookmark 

placement?
• Use threshold PLD summaries to defend your placement

EngageNY.org 55

Start Round 3
• Ask yourself:  

�€ MC Items:  Should a just barely Le vel 4 student be able to get this 
right 2/3 of the time?

�€ CR Items:  Should a just barely Le vel 4 student be able to get at 
least this score point 2/3 of the time?

• Remember:
�€ Use PLDs

�€
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Thank you!

EngageNY.org 57
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Break
• Return to this room at 3pm

EngageNY.org 13

Bookmark 
Training 

and Practice

EngageNY.org 14

Relationship of PLDs, Performance 
Levels and Cut Scores

EngageNY.org 15

Level 5

Level 4

Level 3

Level 2

Level 1

Performance
Levels &

Associated 
Policy

Set Cut 
Scores

Level 4/5 Threshold

Level 2/3Threshold

PLD for Level 5

PLD for Level 4

PLD for Level 3

PLD for Level 2

PLD for Level 1
Level 1/2 Threshold

Level 3/4Threshold

Performance 
Level 

Descriptions

Materials
• PLDs
• Description of Threshold Students
• OIB 
• Item Map
• Item Separation Chart
• Bookmark Form
• Passages
• Tasks, Texts, and Scoring Rubric

EngageNY.org 16
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EngageNY.org 37

Level 1       Level 2         Level 3             Level 4           Level 5

Level 2 
Cut 

Score

Level 5 
Cut 

Score

Level 3 
Cut 

Score

Level 4 
Cut 

Score

Reflects Current 
Diploma Cut Scores
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Thank you!

EngageNY.org 57
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Appendix F: Policy Verification for  Level 2 and Level 3 Bookmark 
Placements, Exit Survey and Results, Algebra I  

 

  



77 
 

English Language Arts (Common Core) Level 2/Level 3 
and Level 1/Level 2 Exit Survey and Results 
1. I understand the Board of Regents policy directive to place constraints on the overall standard 
setting process, such that the percentage of students who score at Levels 2 and 3 and above on the 
Common Core Regents Exams will remain comparable to those percentages of students who 
scored at a 55 and 65 and above on the current Regents Exams (2005 Standards). 

  

Valid N 

Percent Selecting Category     

Strongly 
Agree 

Moderately 
Agree 

Moderately 
Disagree 

Strongly 
Disagree 

1Avg.  SD 

31 67.74 29.03 0.00 3.23 3.61 0.67 
1Strongly Agree = 4, Moderately Agree = 3, Moderately Disagree = 2,   Strongly Disagree =1  

 

2. The impact data (percentages of students at or above the suggested cut scores) presented were 
helpful to me in evaluating the cut scores. 

  

Valid N 

Percent Selecting Category     

Strongly 
Agree 

Moderately 
Agree 

Moderately 
Disagree 

Strongly 
Disagree 

1Avg.  SD 

31 48.39 45.16 6.45 0.00 3.42 0.62 
1Strongly Agree = 4, Moderately Agree = 3, Moderately Disagree = 2,   Strongly Disagree =1 

 

3. I believe that my Level 2/Level 3 cut score fairly represents the minimal level of achievement for 
students at Level 3, given the policy directive. 

  

Valid N 

Percent Selecting Category     

Strongly 
Agree 

Moderately 
Agree 

Moderately 
Disagree 

Strongly 
Disagree 

1Avg.  SD 

31 64.52 29.03 6.45 0.00 3.58 0.62 
1Strongly Agree = 4, Moderately Agree = 3, Moderately Disagree = 2,   Strongly Disagree =1 
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4. If you answered Moderately Disagree or Strongly Disagree to Question 3, indicate whether you 
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Appendix H: Standard Setting Meeting Exit Survey and Results, Algebra I 
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Algebra I (Common Core) Exit Survey and Results 
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4. Please rate the extent of your agreement with each statement regarding the performance level 
descriptions (PLDs): 

  Percent Selecting Category     
  Valid 

N 
Strongly 

Agree Agree Disagree Strongly 
Disagree 

1Avg.  SD 

Adequate information was 
provided to panelists regarding 34 29.41 64.71 5.88 0 3.24 0.55 
the PLDs. 
Adequate time was provided 
for panelists to gain 34 26.47 55.88 17.65 0 3.09 0.67 
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6. Please indicate your opinion regarding the usefulness of the following materials used: 
  Percent Selecting Category 

  Valid 
N 

Very 
Useful Useful Somewhat 

Useful 
Not  

Useful 

1Avg.  SD 

Performance level 
descriptions 34 64.71 23.53 11.76 0 3.53 0.71 

Operational test book 32 46.88 34.38 18.75 0 3.28 0.77 
Ordered item booklet 34 76.47 20.59 2.94 0 3.74 0.51 
Item map 34 44.12 50 2.94 2.94 3.35 0.69 
Item separation chart 34 44.12 44.12 8.82 2.94 3.29 0.76 
Statistical impact data 34 44.12 32.35 20.59 2.94 3.18 0.87 

1Very Useful = 4, Useful = 3, Somewhat Useful = 2, Not Useful =1  

 

( )Tj 431.0 
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8. Please indicate your opinion regarding the amount of time allotted for each activity: 
  Percent Selecting Category     

  
Valid N Too Little Time About Right Too Much Time 1Avg.  SD 

Training 32 9.38 65.63 25 2.16 0.57 
PLD discussion 32  32
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Appendix I: Standard Setting Meeting Exit Survey and Results, English 
Language Arts 
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English Language Arts (Common Core) Exit Survey and 
Results 

2. Please rate the extent of your agreement with each statement regarding the opening session: 
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6. Please indicate your opinion regarding the usefulness of the following materials used: 
  Percent Selecting Category 

  Valid 
N 

Very 
Useful Useful Somewhat 

Useful 
Not  

Useful 

1Avg.  SD 

Performance level 29 51.72 41.38 6.90 0.00 3.45 0.63 
descriptions 

Operational test book 29 62.07 27.59 6.90 3.45 3.48 0.78 

Ordered item booklet 29 79.31 20.69 0.00 0.00 3.79 0.41 

Item map 29 55.17 41.38 3.45 0.00 3.52 0.57 

Item separation chart 29 55.17 31.03 13.79 0.00 3.41 0.73 

Statistical impact data 29 41.38 41.38 13.79 3.45 3.21 0.82 

1Very Useful = 4, Useful = 3, Somewhat Useful = 2, Not Useful =1  

 

7. Please indicate the extent of your satisfaction with the following roles: 
  Percent Selecting Category     

  Valid 
N 

Very 
Satisfied Satisfied Partially 

Satisfied 
Not 

Satisfied 
1Avg.  SD 

DRC psychometric 
lead  

29 51.72 44.83 3.45 0.00 3.48 0.57 

DRC room 29 41.38 55.17 3.45 0.00 3.38 0.56 
facilitator 
DRC content 28 46.43 39.29 10.71 3.57 3.29 0.81 
specialist 

Other DRC Staff 29 48.28 51.72 0.00 0.00 3.48 0.51 

1Very Satisfied = 4, Satisfied = 3, Partially Satisfied = 2, Not Satisfied =1  
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 8. Please indicate your opinion
/Tgarding the amount 

of t i m e  a l l o t t e d

 
for 
each activity:
     

V a l i d  

N
 
Percent Selecting Category
 

 

  Too 

L i t t l e  

T i m e About 

Right
 Too M u c h  T i m e

 1 A v g . 
SD

 

Training
 

28

 
21.43

 
71.43

 
7.14

 
1.86

 
0.52

 

P L D  d i s c u s s i o n
 

28

 
25

 
46.43

 
76 57

 
2 04

 
0.74

 

Round 
1 ratings

 
28

 
25

 
71.43

 
3 57

 
1.79

 
0.5

 

Round 1 discussion  

28

 0  
76 57

 
71.43

 
2 21

 
0.42

 

Round 
2 ratings

 
28

 0  
67.86

 
32 14

 
2 32

 
0.48

 

Round 2 discussion
 

28

 0  
57 14

 
42.86

 
2 43

 
0.5

 

Round 
3 ratings

 
28

 0  
85.71

 
14 29

 
2 14

 
0.36
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